
 

Section A   Context of the School 

John the Baptist Community School (JTBCS) is in existence since 1997 with the 

amalgamation of Presentation De La Salle and the Vocational School.  JTBCS is a co-

educational school with 970 students. A Board of management which is representative of all 

the school partners governs the school.  

Mission statement of JTBCS – JTBCS is committed to the provision of a broadly based 

education in an atmosphere of mutual trust and respect, balancing vision with realism, which 

facilitates personal growth and development among students, staff and community within the 

context of a Christian ethos.   

The school is recognized as a centre of academic excellence and develops the talents of each 

student in a calm and caring environment.  The school recognises that an ordered atmosphere 

is essential for both academic and social education to take place effectively.  

JTBCS is held in high esteem by the community and this is due to the professionalism and 

enthusiasm of the staff.  One of the main strengths of our school is the teamwork and co-

operation which permeates all our activities.  We will to continue to develop our school in a 

collaborative manner sharing the vision of the future to which we all aspire with learning at 

the core.  With students at the core of this vision, JTBCS is endeavouring to improve 

student’s literacy and numeracy skills enabling more engagement by students in the learning 

that is taking place.  

It is due to the commitment to this vision that JTBCS as a school decided to participate in the 

Learning Schools Project 5 (LSP5).  A learning school is defined as a community of practice 

which respects and values learning by all and where the culture is one of continuing 

reflection and inquiry, commitment to the process of review and self evaluation and 

participation in on-going development.   There is an obvious learning culture in JTBCS.  This 

is evident through teachers’ on-going professional development in courses in recognition that 

“it is the teachers in their classrooms who make the major difference to student 

achievement.”  

(Mike Hughes, Closing the Learning Gap, 2001) 

 



Section B: The Project   

In this section of the report we outline the rationale for the project, our aims and objectives 

and outline the form the project took in our school. 

As part of the national literacy and numeracy strategy we at JTBCS acknowledge the 

importance of integrating literacy and numeracy into the curriculum in a self-evaluating 

school. LSP5 has allowed us in school to actively engage the school self-evaluation and the 

Literacy and Numeracy strategy.   

In the beginning of this school year the staff of JTBCS underwent a professional development 

session on Numeracy and how important a Numeracy Strategy was to our school. It was 

emphasized that improving our students Numeracy levels was as important to their future life 

chances as their literacy skills.  

We collected baseline data to assess first year students’ attitudes towards Maths and their 

competency with Integers. On analyzing the data we saw that in our cohort of first year  

students only 56% answered that they liked doing Maths, although 91% of them felt that the 

subject was important outside of school. Also only 25% of our students felt that they used 

Maths outside of school. A pre-test on the topic of integers showed poor levels of 

competency with an average result of 44%. (Interestingly students had been asked to estimate 

how many questions they thought they had gotten correct and displayed over-confidence, 

with an average estimate of success of 55%.)  

We chose to target the entire cohort of first year students – and were lucky enough to have 

one period per week devoted to Numeracy timetabled for each first year group. As the pre-

test had shown a lack of competency with basic skills involving integers the project team 

decided that this would be one of our main areas of focus. We decided to also try to improve 

students’ attitudes to Maths in general as well as encouraging them to identify Numeracy 

Moments outside of the Maths classroom.  

Aim  

The overall aim of our project was to improve first year students’ attitudes towards 

Mathematics in general and their skills with integers in particular.  

We hoped to achieve this by creating a numeracy rich environment throughout the school, 

providing one class period per week per first year class to develop skills in the area of 



numeracy, and in particular helping students and other staff members to identify Numeracy 

Moments in all their subjects and outside of school life. The most significant contributor to 

achieving these aims was the provision within the timetable of one period per week for all 

first years devoted to Numeracy.   

Objectives 

The objectives we set to enable us to achieve our aim were as follows: 

Students: 

 To become aware of Numeracy Moments across the curriculum and outside of school 

life. 

 To become involved in creating Numeracy Resources to be displayed in the school, 

adding to the numeracy rich environment. 

 To improve students’ knowledge of and skills with integers. 

Anticipated outcome  

Students would find it easier to use integers in situations arising across their subjects and 

would feel more confident in their approach to maths. Students would identify Numeracy 

Moments in all subjects and display increased confidence in dealing with them. The 

importance of Maths and Numeracy outside of the Mathematics Curriculum would become 

more apparent to students. 

Teachers: 

 Raise awareness of the need to acknowledge and highlight Numeracy Moments in the 

classroom.  

 Make teachers aware that the project team and/or Maths Department were available to 

consult about Numeracy Moments in their subject. 

Anticipated outcomes 

Teachers would be aware of the difficulties students have with using Numeracy skills outside 

of the Maths class. Teachers would discuss Numeracy issues with members of the Project 

Team or members of the Maths Department so that skills were being taught in a consistent 

manner. 

 



 

School: 

 To create a numeracy rich environment in order to embed the importance of 

Numeracy throughout life to students. 

 To make number lines a visual component of learning in the school. 

 To make the identification of Numeracy Moments across all subjects standard 

practice by both staff and students.  

Anticipated outcomes 

The school would have a variety of numberlines, measurement signposts, puzzles etc on 

display in both the main building and first year campus. The phrase Numeracy Moment 

would become commonly used by staff when referring to these in class and students would 

become used to the term and begin using it themselves when identifying times that numerical 

skills were required of them.  

Methodology Section 

Actions 

In order to achieve our aim we carried out the following: 

Management  

A series of meetings was held with the principal and deputy principals to discuss our ideas on 

the project.  This support was important to achieve the aims of the project.  Together with the 

principal and deputy principal we clarified our aims, our project team and the target students. 

A member of senior management was delegated to support the project through all stages. 

 

Project Team 

This team consisted of four teachers and a Deputy Principal.  The project team met weekly 

until February and then meetings went to one a month.  Members of the team attended the 

hub sessions in Limerick Education Centre (LEC) and brought the information back to the 

project team, management and staff. 

As advised at the LSP5 hub meetings the project pair attempted to keep a reflective diary to 

record and reflect on strategies. One pair of them team took responsibility for drawing up the 

LSP5 report.  Others took charge of the analysis of the pre and post tests and attitudes 

surveys.   



Two of the members of the project team were Maths teachers who had been timetabled to 

teach the weekly Numeracy classes to students. Once baseline data had been gathered the 

next ten weeks of the project were spent;  

 discussing what an integer was 

 having students design their own numberline posters (-20 to 20) 

 teaching students to use their personal numberlines (laminated by team members and 

attached to every first year desk) for addition and subtraction 

 students received a tables book each to help with signs and symbols 

 completing a worksheet on addition and subtraction of integers 

 teaching the strategy “subtraction is addition of the opposite” 

 completing a worksheet on multiplication and division of integers 

 having students work in groups on real life scenarios involving addition and 

subtraction of integers.  

 

Once the strategies above had all been taught and practised in the Numeracy class the 

teachers then post-tested the students on the topic of integers.  

The next area that the project focused on in class time was measurement and estimation. 

Students were encouraged to use pacing as a means of estimating a distance and then 

compared their estimates to a measurement that they made. Students made signpost arrows 

between landmarks in the school which were then laminated and displayed throughout the 

school. 

In order to gauge staff response to the project a focus group met to discuss the project. The 

questions asked are included in the Appendix. It was found that although staff in general were 

aware that the Numeracy class was being run they hadn’t felt overly involved in it. This was a 

failing of the project team, but it was complicated by a lack of staff meetings this year due to 

industrial action.     

Following input from a staff focus group the project team then decided to tackle a recurring 

Numeracy Moment in subjects, namely graphing. Time was spent interpreting and drawing 

graphs. 

Throughout the course of the year efforts were made in Numeracy class to refer to Numeracy 

Moments in other subjects. Students were encouraged to reflect on and identify these. In 



particular for the Christmas and Summer Exams a cover sheet was added to every test which 

asked students to identify some keywords relating to that subject that had been used in the 

test (linking to the school’s LSP4 project) and to identify Numeracy Moments in the test. 

These cover sheets were also found to be of use to staff members. Sometimes students found 

it easier to identify Numeracy Moments than their teachers had.  

 

Results 

 Competency with integers: After a ten week period spent focussing on integers the 

topic was post-tested. The average result increased from 44% to 57% .  

 Students attitudes to Maths: Students were also surveyed again about their attitudes to 

Maths. The proportion of students who declared that they liked doing Maths changed 

from 56% at the beginning of the project to 59% afterwards.  

 Raising awareness of Numeracy Moments across the curriculum: When surveyed 

early in the year students had reported that 25% felt that they used Maths outside of 

school. This changed to 94% when surveyed later in the year. Even more important 

we felt, was the increase in awareness amongst teachers of the need to identify and 

acknowledge Numeracy Moments in all subjects. This increase was demonstrated by 

teacher response to the Exam Cover Sheet and the feedback received at the teacher 

focus group.  

  

 

 

 

 

 

 

 

 



 

Section C 

What went well in our project? What aspects would we revise and/or re-use next year? 

Comparison of results in both pre and post testing of the integer topic show a marked 

improvement amongst students. It is acknowledged by the project team however that the 

topic was also covered in Maths class in this time so the improvement may be partially 

attributed there. Student survey results showed that attitudes to the subject of Maths only 

changed slightly. Acknowledgement of the need for mathematical skills outside the 

classroom increased drastically.  

Outcomes 

 Aspects of Numeracy are visually much more prevalent in the school in general.  

 Number lines and signposts are on display in many places.  

 Brainteasers are regularly included in the student notices on display in the canteen.  

 

However it is important that rather than just reflecting on which of our aims were achieved 

we focus as a school on how this project could be improved upon for next year.  

How would we recommend use be made in future of a Numeracy Class for first years?   

Recommendations for Involvement of Staff 

 The importance of and occurrence of Numeracy Moments in all subjects should be 

repreatedly highlighted to staff.  

 Subject areas should develop a collaborative approach to identify when particular 

Numeracy skills are required in their subjects and impart this information to the 

coordinators of the Numeracy Class.  

 A timeline of Strategies to be taught in the Numeracy Class should be displayed on 

the Literacy and Numeracy noticeboard for staff information purposes. 

 At staff meetings there should be a regular appeal for input from staff about 

Numeracy areas which they feel students would benefit from being exposed to. 

 



 

 

Recommendations to Teachers of the Numeracy Class 

 All first year classrooms should display a large number line on the wall and individual 

number lines for students should again be provided.  

 This year’s team felt that perhaps focussing on integers for such an extended period of 

time would not be the best use of time next year. The topic is covered as part of the 

Common Introductory Course (CIC) with all first years anyway so the improved 

grades of our students cannot be fully attributed to work done during this project.  

 Strategies used in the Numeracy class could be expanded to develop students’ oral 

mathematical skills. Repeated use of key mathematical words such as 

estimate/order/evaluate etc. could be factored into lessons and students would be 

encouraged to orally present answers to problems posed.  

 Time should be spent helping students to articulate the processes they go through. Can 

we get them to write a story explaining their process (rather than just a final answer). 

Students should also be regularly challenged to answer the problem another way. This 

will be especially useful in extending the talented student.  

 If time allows it might be useful for teachers of the Numeracy class to visit 6th class 

teachers to discuss what strategies are used in primary schools. (There are so many 

feeder schools for us that this may not be practicable.) Another possibility might be to 

invite 6th class primary school teachers to come in and observe some Numeracy 

lessons to see the type of skills we hope to develop in our students. 

 For future years, if time and the expertise allow then analysis of the numeracy 

component of the Woodcock and Johnson test used as our entrance exam might prove 

beneficial to those delivering the Numeracy class.  

 

The project team certainly feels that participation in LSP5 and in particular the provision in 

our school of a Numeracy class for all first years has been beneficial. However, attempting to 

embed across the entire student body and staff the impact that Numeracy has in all subjects 

and all parts of life is no easy feat. Changes can realistically only be achieved in small steps 

and we feel that if the steps recommended above for involving all staff in the school’s 



Numeracy strategy were achieved next year this would be meaningful progress. In fact, in 

final discussions between support staff of the Learning Schools Project and the project team it 

was recommended that our school’s participation in LSP6 be based upon further embedding 

the Numeracy Class and its associated aims within the school.  

 

 

 

Appendix 

Documents included in Appendix Folder: 

1. Large Number Line 

2. Integer Test 

3. Results of Student Survey and Pre/Post testing 

4. Adding Integers Worksheet 

5. Order of Operations Worksheet 

6 – 10. Samples of Student Number Line Posters 

 

 

 


